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My Background
Age Level Subject Classroom 

Setting
School 
Setting

Role

Elementary English General 
Education

Public Teacher

Middle Reading Special 
Education

Charter Coach

High School Social Skills Itinerant Alternative Administrator

Math Board Member

Science

Social Studies



My First Year Teaching…



Life as a Behavior Specialist: 
What I Thought I Would Do



Life as a Behavior Specialist: 
What I Really Did



What am I Doing Now?



Five Proactive(ish) Strategies for Preventing 
and Managing Problem Behaviors



#1: Implementing Non-Contingent 
Reinforcement Procedures



Student Behaviors Are Forms of 
Communication



What is a Behavioral Function?

● The source of 
reinforcement.

● What an individual 
accesses or avoids 
through his or her 
behavior. 



Access to Tangibles

● Toys
● Tokens
● Cell Phones



Access to Attention

● Talking with Peers
● Calling out in Class
● Teasing and/or 

“Stirring the Pot”



Escape/Avoidance of Non-
Preferred Tasks and Activities

● Late to Class
● Bathroom Breaks, 

Sharpening Pencils, 
Frequent Trips to the 
Water Fountain, etc.

● Asking Frequent 
Questions



Sensory (Automatic) 
Reinforcement

● Tapping Pencil or 
Finger

● Fidgets
● Singing and/or 

Humming



Multiple Functions

● Calling out in Class
● Late to Class
● Cursing/Inappropriate 

Language during Class



A Quick Recap





Noncontingent Reinforcement 
(NCR)

● Provide reinforcement 
independent of student 
behavior (Cooper et al., 
2020). 

● Reinforcement doesn’t need 
to be earned and can’t be 
lost. 

● Schedule of reinforcement 
determined based on student 
data collection. 



What Does NCR Look Like?

● Access to Tangibles: Provide access to preferred item 
frequently throughout the school day. 

● Access to Attention: Provide frequent verbal praise or 
incorporate cooperative learning opportunities into lessons.      

● Escape/Avoidance of Non-Preferred Tasks/Activities: 
Build brief activity breaks into your class/school day.  

● Sensory (Automatic) Reinforcement: Provide students 
with access to sensory stimuli (fidgets, etc.), ignore sensory-
seeking behaviors that do not impact student safety, 
learning, or social interaction.  



Applying NCR Procedures 
with Cindy

Cindy engages in problem behaviors including biting, spitting at, and 
pulling the hair of her peers and teachers. She will also elope from 
the classroom and leave school property. Results of Cindy’s most 

recent FBA hypothesize that these behaviors are maintained by adult 
attention and based on progress monitoring data, Cindy engages in 

these behaviors approximately every thirty minutes during the school 
day. 

● What is the function? 
● Approximately how often are problem behaviors occurring? 
● How often do we need to provide reinforcement? 
● What does this reinforcement look like? 





Implementation Tip #1: Establish 
Yourself as a Conditioned Reinforcer



#2: Implementing Differential Reinforcement 
of Other Behavior (DRO) Procedures



Fixed and Variable Interval 
Reinforcement Schedules

● Fixed Interval Schedule
○ Involve the delivery of 

reinforcement after a set 
amount of time. 

● Variable Interval 
Schedule
○ Involve the delivery of 

reinforcement after 
different amounts of 
time revolving around a 
specific average. 



Extinction Defined

Extinction: The 
discontinuing of a 
reinforcer following a 
previously reinforced 
behavior.  



Tanya frequently says “you never call on me” when she is not 
called on after raising her hand (access to attention).  

Steve frequently runs to the library during times when the star lab 
is set up (access to tangibles).

Maria frequently runs out of the classroom when presented with 
math or reading assignments (escape/avoidance).  

Dan frequently dumps out pencils, folders, etc. in order to hear the 
sounds of these materials crashing to the floor 
(sensory/automatic).  

What Does Extinction 
Look Like?



Keep in Mind…

Extinction Burst: 
Increase in behavior 
immediately after 
extinction procedure is 
implemented.   



Keep in Mind…

Spontaneous 
Recovery: Sudden 
return of problem 
behavior despite 
extinction procedure.  



Questions to Ask Yourself Prior to 
Using Extinction

● Can I handle a temporary 
increase in the problem 
behavior?  

● Can I ensure extinction is 
implemented consistently 
across settings?  

● Will using extinction 
endanger the student or 
others in the school 
setting?  



Differential Reinforcement 
Procedures

Differential Reinforcement Reinforcing 
some behaviors but not others.  



● Put the target behavior 
on extinction.

● Reinforce the absence 
or reduction of a 
problem behavior, or a 
behavior(s) different 
from the problem 
behavior.  

Differential Reinforcement 
to the Rescue!!!



Fixed Interval Differential Reinforcement 
of Other Behavior (FI-DRO) Procedures

● Establish time intervals for data collection purposes (time 
intervals should initially be determined based on data 
collection related to the escalated behavior).

● Providing reinforcement contingent on the absence of the 
problem behavior during a time interval.

● Withholding reinforcement contingent on the occurrence of 
the problem behavior during a time interval.

● If problem behaviors do occur during a time interval, the 
time interval is discontinued, and a new time interval begins.



Applying DRO Procedures with Wendy
Instead of following her second-grade classroom schedule, Wendy 

frequently wanders around the classroom engaging in preferred tasks and 
activities. Specifically, tangibles Wendy frequently accesses include books, 
dolls, center items in her classroom, and items off of her teacher’s desk 

such as figurines and stuffed animals. When tangibles listed above are taken 
away, Wendy engages in physically aggressive behaviors towards adults 

(primarily her classroom teacher) such as biting, scratching, hitting with a 
closed fist, kicking, and spitting. A recent FBA has determined that Wendy 
engages in the behaviors listed above to access tangibles. Wendy engages in 

physical aggression towards adults approximately every 15 minutes 
throughout the school day.

● What is the function? 
● Approximately how often are problem behaviors occurring? 
● How often do we need to provide reinforcement? 
● What does this reinforcement look like? 



Implementation Tip #2: Identifying and 
Responding to Precursor Behaviors

● Precursor Behaviors - Mild behaviors that typically 
precede more significant problem behaviors 
(Najdowski et al., 2008). 

● Students often engage in different problem behaviors 
for the same reason.

● By responding to mild behaviors, we can more safely, 
more efficiently, and less restrictively address student 
problem behaviors.



Implementation Tip #2: Identifying and 
Responding to Precursor Behaviors

● What Does Responding to Precursor Behaviors Look Like? 
Scaffolding instruction, incorporating choice-making opportunities 
into daily instruction (e.g., allowing students to choose what 
reinforcer they can earn contingent on completing classroom 
assignments), and reminding students of reinforcement contingencies 
available in the classroom (e.g., DRO procedures; Colvin & Scott, 
2015; Cooper et al., 2020). 

● What Did Responding to Precursor Behaviors Look Like with 
Wendy? Prompts to view the timer on her desk, reminders that she 
will have her choice of preferred items and activities as soon as the 
timer beeps (contingent on physical aggression not occurring), 
frequent checks for understanding, instructional scaffolding and 
supports to ensure Wendy was successful with class assignments. 





#3: Implementing Differential Reinforcement 
of Alternative Behavior (DRA) Procedures



Differential Reinforcement of 
Alternative Behavior (DRA) Procedures

● Involves teaching and reinforcing socially acceptable alternatives 
to problem behaviors.

● By teaching and reinforcing alternative strategies students can use 
to access wants and needs within the school setting, educators 
can facilitate meaningful behavior change among their students 
by simultaneously reinforcing desired behaviors and withholding 
reinforcement contingent on occurrences of problem behaviors 
(Cooper et al., 2020).



Alternative Behaviors
● Meet the same function(s) as 

the problem behavior.  
● Socially appropriate as 

determined by home and 
school stakeholders.  

● Easier to demonstrate, or as 
easy to demonstrate, as the 
problem behavior. 



Applying DRA Procedures 
with Marcus

Marcus is a 5th-grade student who, based on a recent FBA, engages 
in escalated behaviors in order to avoid/escape non-preferred tasks 

and activities. For example, when Marcus is asked to engage in 
independent seat work during math class, Marcus engages in property 
destruction (e.g., throws computers and keyboards on the floor, flips 

over chairs and tables, rips down classroom bulletin boards).

● What is the antecedent? 
● What is the maintaining consequence/function? 
● What is an alternative behavior we could teach and reinforce 

to support Marcus and his teacher? 





Implementation Tip #3: Present Alternative 
Behaviors as Initial Steps Toward Long-Term 

Behavior Goals
● It is possible that educators and students’ family members 

may feel uncomfortable reinforcing alternative behaviors, 
believing that alternative behaviors involve lowering 
expectations for students that engage in escalated behaviors.

● Reinforcing occurrences of the alternative behavior is only 
temporary (O’Neill et al., 2014). 

● As occurrences of problem behaviors decrease and 
occurrences of the alternative behavior increase, the team 
can gradually begin teaching and reinforcing behaviors that 
more closely resemble the desired behavior. 



Desired Behaviors
● In a perfect world, 

what would the student 
be doing at a specific 
point in time or within 
a particular situation?  



Consequences 
(of Desired Behaviors)

● What do we want our 
students to access/avoid 
by engaging in our desired 
behaviors?  







#4: Providing Students with Asymmetrical 
Choice-Making Opportunities



Asymmetrical Choice-Making 
Opportunities Explained

● High-value choice-making opportunities provided 
contingent on increased rates of expected behaviors, 
and/or decreased rates of problem behaviors 
(Rajaraman et al., 2022). 

● Low-value choice-making opportunities provided with 
the goal of rendering escalated problem behaviors 
irrelevant and inefficient. 

● Students and their family members should be actively 
involved in the conceptualization and monitoring of 
high-value and low-value choice-making opportunities. 



Asymmetrical Choice-Making 
Opportunities with Emily

Emily is a second-grade student at James Elementary School who 
sometimes engages in physical aggression (e.g., kicking and 
throwing items at educators) when denied access to preferred 
items and activities within her inclusive classroom. In the past, 
when Emily has engaged in physical aggression, Emily’s teacher 
would notify the school district behavior specialist and school 
principal. Upon entering the classroom, restraint procedures were 
frequently used to move Emily to the principal’s office. Through 
data collection, the frequency of physical aggression occurrences 
have increased over the school year, as has the amount of time 
Emily has spent outside of her classroom.





Five: Prioritizing De-Escalating 
Over Re-Escalating Teacher Actions



Thank You!!!

Jason Robinson, Ph.D., BCBA-D
Florida Gulf Coast University

JRobinson@fgcu.edu
www.youtube.com/@SchoolBehaviorTalk
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